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ACRONYMS AND ABBREVIATIONS

EGR Early Grade Reading
G1  Grade 1
G2 Grade 2
IPC Interpersonal Communication
KG Kindergarten
MOE Ministry of Education
NGO Non-Governmental Organization
PTA Parent Teacher Association
RTI Research Triangle Institute
SBC Social and Behavior Change
USAID United States Agency for International Development
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PREFACE

The United States Agency for International Development (USAID) Read Liberia Activity is a 
five-year (2017-2022) early grade reading (EGR) activity funded by USAID and implemented 
by RTI International in close collaboration with the Ministry of Education (MOE). Read 
Liberia seeks to improve EGR skills of Liberian students in grades one and two (G1 and 
G2) and to pilot support for emergent literacy skills of students in kindergarten (KG). Read 
Liberia works in 640 public primary school communities in six targeted counties: Bong, 
Grand Bassa, Lofa, Margibi, Montserrado, and Nimba. The KG pilot is in 60 of these schools 
across the six counties. The Activity’s goal is to ensure that by the end of two years of 
schooling, students in G2 can read grade-level text with fluency and comprehension and KG 
students’ oral vocabulary for emergent literacy is improved.

This guide is a Social and Behavior Change (SBC) tool developed for social mobilizers 
to help them be more effective in their interactions on early grade reading with parents, 
teachers and community members. It was developed under the USAID Read Liberia 
Activity under contract number AID-669-C-17-00003 with the support of USAID and the 
Government of Liberia’s Ministry of Education.

The USAID Read Liberia Activity thanks the Ministry of Education for approving the printing 
and distribution of this and other community engagement and SBC materials to be used in 
the counties implementing Read Liberia (MOE letter dated January 29, 2019). 

The content of the guide was developed with the assistance of a number of contributors 
including parents and teachers of children in the early grades who participated in research, 
focus groups, and pre-testing of the guide. Their generous insights helped to refine this guide. 
We would like to thank Felicia Sackey Doe Sumah, Assistant Minister of Basic and Secondary 
Education; Othello Nimley, Assistant Minister for Student Personnel Services; Charsley 
Kumbly, Director of Community Engagement, PTA, and Dropout Prevention; and the Ministry 
of Education’s Community Engagement Division.

Our sincere thanks to all of them, and to those who will use this guide to encourage early 
grade reading.
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OVERVIEW OF THE TRAINING 

This one-day training guide is designed to provide social mobilizers with the tools and 
techniques to apply to their mobilization activities and to assist in encouraging parents to 
adopt positive behaviors for early grade reading.

The interactive training methodology used in this workshop encourages participants to 
discuss and contribute to everyone’s learning experience. It also provides opportunities for 
participants to practice basic communication skills and to understand behavior change to 
help parents actively engage in their children’s education. Guiding parents to make small, 
doable, practical changes in their daily activities can create an environment that supports 
early grade reading and improve their children’s ability to learn to read and to comprehend.

The training focuses on effective and productive dialogue between mobilizers and parents or 
community leaders, and this is achieved through effective interpersonal communication. 

The seven core elements of interpersonal communication are:

Establish a dialogue

Listen Attentively

Encourage exchange

Speak simply

Be empathetic/understanding

Show respect

Use materials to provide and reinforce information

Improving interpersonal communication skills allows the mobilizer to: 

1. Gather accurate information from their audience in order to understand their 
concerns and possible barriers. 

2. Provide actionable, practical, understandable information about steps that the parent 
or community leaders can do that will enable behavior change. 

3. Follow up and reinforce taking small steps to change behavior over the long term.

At the end of the training, you as mobilizers will demonstrate knowledge of the 
importance of motivating parents and communities to make changes in their household 
and communities; basic skills needed for effective parent/stakeholder engagement; and 
appropriate use of IPC and personal behavior skills and resources to encourage small, 
specific behavior changes in four key areas in individuals and families. 
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USING INTERPERSONAL 
COMMUNICATION TO CHANGE 
BEHAVIOR 

AGENDA

9:00-9:30 Welcome and Introductions

9:30-10:30 Session 1: Overview of early Grade Reading in Liberia

10:30-10:45 Break

10:45-12:30 Session 2: Social Mobilizer Outreach to Change Behavior

12:30-13:30 Lunch

13:30-15:00 Session 3: Interpersonal Communication Skills Step-by-Step

15:00-15:15 Break

15:15-17:00 Session 4: Reinforcing Behavior Change: Parents, Caregivers, and 
Community Leaders

17:00-17:30 Session 5: review and Discussion
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SESSION 1 WELCOME AND 
INTRODUCTION 

THE FOUR KEY EARLY GRADE READING BEHAVIORS FOR 
PARENTS

1. Send your children to school to learn to read.

2. Create a place at home for your children to read.

3. Make sure your child reads out loud 10 minutes each day.

4.  Talk to your child’s teacher about ways to help your child read.

Illustrations of the four behaviors parents can adopt to increase their children’s 
early grade reading. See the annex for larger illustrations.
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THE FIVE KEY EARLY GRADE READING BEHAVIORS FOR 
TEACHERS

1. Reach out to parents in a friendly, positive way before any reading or specific student 
concerns arise.

2. Set goals with parents and convey positive school messages.

3. Share instruction on how children learn to read.

4. Give parents specific actions they can do at home to help their children learn to read.

5. Maintain relationships with parents through a two-way conversation.

Illustrations of the behaviors teachers can adopt to increase their student’s 
parent involvement in early grade reading.
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THE KEY EARLY GRADE READING BEHAVIORS FOR 
COMMUNITY STAKEHOLDERS

1. An investment in a community’s children is an investment in the future. 

2. Ability to read is a first step to a community’s growth and progress.

3. Early grade reading education contributes to a stronger work force, increased 
economic growth, and a secure community.

Illustrations of the behaviors teachers can adopt to increase their student’s 
parent involvement in early grade reading.
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IDENTIFYING BARRIERS TO BEHAVIOR 
CHANGE SESSION 1 WRAP UP

1. Encourage parents/teachers/community leaders to actively engage in their children’s 
education by adopting four simple practices:

a. Prepare a quiet place for your son and daughter to read. 

b. Have your son and daughter read out loud at least 10 minutes a day.

c. Participate in parent-teacher meetings. 

d. Be a partner with your teacher.

2. Actively engage with community leaders to express the importance of early grade 
reading.

3. Parents and teachers are partners in early grade reading.
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SESSION 2 THE INTERPERSONAL 
COMMUNICATION TO CHANGE 
BEHAVIOR

1. The parent or community leader feels comfortable and understood. 

2. Mutual respect and trust is established between you and a parent or community 
leader. 

3. IPC forms the basis of a true partnership. 

TECHNIQUES
• Give a warm welcome. Use [culturally] appropriate body language and verbal 

communication to show respect and caring.
• Show respect. Nod your head, listen to the tone of the voice.
• Listen attentively. Make it clear that you are not in a hurry, that you have their best 

interest in mind, and want to hear what they have to say.
• Do not interrupt. Allow the parents or officials to finish what they have to say.
• Pay attention to verbal and non-verbal messages. Observe body language, words, 

and things that might go “unsaid,” such as feelings or worries.
• Ask open-ended questions. Listen carefully to answers and probe for honest 

answers.
• Use simple language. Repeat the same words to aid understanding.
• Use support materials. Provide additional information and encourage seeking 

additional information from other sources like PTA meetings or educators. 

SESSION 2 WRAP UP
WAYS TO IMPROVE COMMUNICATION WITH YOUR 
COMMUNITY

1. Use two-way communication, both verbal and non-verbal, to improve dialogue and 
engage parents in caring for their children.

• Give a warm welcome. Ask: “What brings you here today?” 
• Show respect. Nod your head, listen to the tone of the voice.
• Observe body language, words and things that might go “unsaid,” such as feelings 

or worries.
• Ask open-ended questions and listen carefully to answers.
• Use simple language and repeat same words to confirm understanding.
• Use support materials to reinforce recommendations.

2. Actively listen to parents during face-to-face interactions.

• Listen attentively. Do not rush.
• Do not interrupt. 
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SESSION 3 INTERPERSONAL 
COMMUNICATION SKILLS STEP-BY-STEP

WHAT WILL BE COVERED IN THIS SESSION

1. Describe and practice asking open-ended questions, a skill needed for effective 
dialogue.

2. Describe and practice speaking simply, a skill needed to ensure understanding and 
agreement on good behaviors. 

3. Discuss using support materials during interactions to prescribe and reinforce 
recommended practices.

• Asking open-ended questions and probing
• Speaking simply and 
• Using support materials to reinforce recommended behavior changes 

SPEAKING SIMPLY

Speaking simply, in language that is easy for any person to understand, should be your goal. 
This prevents confusion and helps parents anxious or nervous about being in a foreign 
environment.  

• It is always better to use simple words to make sure that the information and 
details are understood. 

• Repeat the same words to make it easier for the parent to fully understand.
• Sometimes it is necessary to adjust the language even further to accommodate the 

literacy level of the parent.

USING SUPPORT MATERIALS

The annex has pictures to use in starting discussions or reinforcing messages 
with parents, teachers, and community leaders.
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SESSION 3 WRAP UP

• Ask open-ended questions. 
• Speak simply. 
• Use support materials.

1. Gather accurate information from your parents to counsel them on doable actions. 

2. Provide actionable, simple, practical, understandable information to parents and 
teachers and officials to enable behavior change.

3. Follow-up and reinforce taking small steps to change behavior.

4. Use open-ended questions and speak simply to gather needed information and ensure 
your audiences understand what you are recommending and how they can do.

5. Use the pictures to reinforce recommended household changes and engagement.

• Check, circle, or write in the small steps you and the audiences agreed to try.
• Follow up with them on an agreed-upon regular schedule.
• Remind parents that making practical, doable changes in their household and 

reading practices can increase their children’s successful early grade reading skills.
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SESSION 4 REINFORCING CORRECT 
BEHAVIORS IN YOUR COMMUNITY 

WHAT WILL BE COVERED IN THIS SESSION

1. Identify ways to monitor progress or reinforce making additional attempts or trying 
another behavioral option.

2. Practice agreeing upon and recording next steps for behavior change.

3. Review and practice using the Early Grade Reading Checklist.

You can help by motivating and reinforcing the positive behaviors the parent and community 
has agreed to try when you see them in the community and home visits. 

When talking to parents or community leaders, use open-ended questions and gentle 
probing to help you learn about their success or failed behavior changes while strengthening 
the partnership you are forming.

• When discussing the behaviors, it is important to inquire in a way that is not 
judgmental and allows the parent to talk comfortably about what has worked and 
what has not…and why. Then respond to their experiences in different ways:

• Offer support for success and encourage continuation of the behavior. 
• Address failed attempts with reassurance and support to try again or seek 

support for making the change. 
• Encourage those who did not try as promised. Identify barriers that the parent 

or community leader encountered and offer suggestions on how he/she/they can 
overcome them.

• If the behavior is not possible or practical for a parent or the community leader to 
achieve, help them identify a different step to try and have him or her recommit to 
the new behavior.

• Help parents with a behavior to make them conscious of the habit they are trying 
to modify.  

SESSION 4 WRAP UP
To recap this session, to reinforce behavior change in parents:

1. Ask about behaviors/practices and record a parent’s answers to raise awareness.

2. Discuss specific doable actions to encourage early grade reading. Problem solving on 
reasons the parent and community feel could prevent them from trying to make some 
small changes helps break down barriers to change.

3. Agree on and record an action plan including gradual, practical steps to try before 
the next mobilization. Use the Early Grade Reading Checklist to obtain the parent’s 
commitment to change.

4. Reinforce behavior change in follow-up meetings or household visits.
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SESSION 5 REVIEW AND DISCUSSION

1. Indicate if workshop and personal participant objectives were accomplished.

2. Evaluate the workshop.

3. Distribute Certificates of Completion.

Review Training Objectives

• Prepare mobilizers to engage parents to actively engage in early grade reading 
practices to help their children learn to read and comprehend what they are 
reading. 

• Identify personal and cultural barriers, and ways to overcome them to help parents 
adopt changes.

• Improve interpersonal communication skills of mobilizers to help motivate parents.
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ANNEX: ILLUSTRATIONS OF
WHAT PARENTS CAN DO
SEND YOUR CHILD TO SCHOOL TO LEARN TO READ

CREATE A PLACE AT HOME FOR YOUR CHILD TO READ
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MAKE SURE YOUR CHILD READS OUT LOUD AT LEAST 10 
MINUTES EACH DAY

TALK TO YOUR CHILD’S TEACHER ABOUT WAYS TO HELP YOUR 
CHILD READ
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TALK TO YOUR CHILD’S TEACHER ABOUT WAYS TO HELP YOUR 
CHILD READ

REACH OUT TO PARENTS IN A FRIENDLY, POSITIVE WAY BEFORE 
ANY READING OR SPECIFIC STUDENT CONCERNS ARISE

WHAT TEACHERS CAN DO
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SHARE INSTRUCTIONS ON HOW CHILDREN LEARN TO READ

GIVE PARENTS SPECIFIC ACTIONS THEY CAN DO AT HOME TO 
HELP THEIR CHILDREN LEARN TO READ
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MAINTAIN RELATIONSHIPS WITH PARENTS THROUGH A TWO-
WAY CONVERSATION

WHAT COMMUNITY LEADERS CAN DO
AN INVESTMENT IN A COMMUNITY’S CHILDREN IS AN 
INVESTMENT IN THE FUTURE
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ABILITY TO READ IS A FIRST STEP TO A COMMUNITY’S 
GROWTH AND PROGRESS

EARLY GRADE READING EDUCATION CONTRIBUTES TO A 
STRONGER WORK FORCE, INCREASED ECONOMIC GROWTH, 
AND MAKES A SECURE COMMUNITY
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NOTES
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