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PREFACE

The United States Agency for International Development (USAID) Read Liberia Activity is a 
five-year (2017-2022) early grade reading (EGR) activity funded by USAID and implemented 
by RTI International in close collaboration with the Ministry of Education (MOE). Read 
Liberia seeks to improve EGR skills of Liberian students in grades one and two (G1 and 
G2) and to pilot support for emergent literacy skills of students in kindergarten (KG). Read 
Liberia works in 640 public primary school communities in six targeted counties: Bong, 
Grand Bassa, Lofa, Margibi, Montserrado, and Nimba. The KG pilot is in 60 of these schools 
across the six counties. The Activity’s goal is to ensure that by the end of two years of 
schooling, students in G2 can read grade-level text with fluency and comprehension and KG 
students’ oral vocabulary for emergent literacy is improved.

This guide is a Social and Behavior Change (SBC) tool developed for social mobilizers 
to help them be more effective in their interactions on early grade reading with parents, 
teachers and community members. It was developed under the USAID Read Liberia 
Activity under contract number AID-669-C-17-00003 with the support of USAID and the 
Government of Liberia’s Ministry of Education.

The USAID Read Liberia Activity thanks the Ministry of Education for approving the printing 
and distribution of this and other community engagement and SBC materials to be used in 
the counties implementing Read Liberia (MOE letter dated January 29, 2019). 

The content of the guide was developed with the assistance of a number of contributors 
including parents and teachers of children in the early grades who participated in research, 
focus groups, and pre-testing of the guide. Their generous insights helped to refine this guide. 
We would like to thank Felicia Sackey Doe Sumah, Assistant Minister of Basic and Secondary 
Education; Othello Nimley, Assistant Minister for Student Personnel Services; Charsley 
Kumbly, Director of Community Engagement, PTA, and Dropout Prevention; and the Ministry 
of Education’s Community Engagement Division.

Our sincere thanks to all of them, and to those who will use this guide to encourage early 
grade reading.
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INTRODUCTION FOR THE TRAINER

WHO IS THIS TRAINING FOR?

Social mobilizers are in a unique position to influence households, parents, families, and 
communities in a one-on-one/face-to-face discussion of the importance of early grade 
reading to their financial security, community status, and overall well-being. 

This training is designed to strengthen the interpersonal communication (IPC) skills of social 
mobilizers and community- and faith-based organizations. IPC skills are critical to engaging 
with and activating parents to make small changes in their homes and community that will 
help their children learn to read and grow in their education and futures.

The training curriculum was produced by the USAID Read Liberia Activity to help 
strengthen social mobilizers in early grade reading. It is appropriate for mobilizers, 
community officials, community-based organizations, and educators and teachers working in 
many settings including schools, clinics, markets, and office workplace settings where parents 
and stakeholders gather. Its focus is to expand their IPC skills and apply them to early grade 
reading.   
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OVERVIEW OF THE TRAINING 

This one-day training guide is designed to provide social mobilizers with the tools and 
techniques to apply to their mobilization activities and to assist in encouraging parents to 
adopt positive behaviors for early grade reading.

The interactive training methodology used in this workshop encourages participants to 
discuss and contribute to everyone’s learning experience. It also provides opportunities for 
participants to practice basic communication skills and to understand behavior change to 
help parents actively engage in their children’s education. Guiding parents to make small, 
doable, practical changes in their daily activities can create an environment that supports 
early grade reading and improve their children’s ability to learn to read and to comprehend.

The training focuses on effective and productive dialogue between mobilizers and parents or 
community leaders, and this is achieved through effective interpersonal communication. 

The seven core elements of interpersonal communication are:

Establish a dialogue

Listen Attentively

Encourage exchange

Speak simply

Be empathetic/understanding

Show respect

Use materials to provide and reinforce information

Improving interpersonal communication skills allows the mobilizer to: 

1. Gather accurate information from their audience in order to understand their 
concerns and possible barriers. 

2. Provide actionable, practical, understandable information about steps that the parent 
or community leaders can do that will enable behavior change. 

3. Follow up and reinforce taking small steps to change behavior over the long term.

At the end of the training, you as mobilizers will demonstrate knowledge of the 
importance of motivating parents and communities to make changes in their household 
and communities; basic skills needed for effective parent/stakeholder engagement; and 
appropriate use of IPC and personal behavior skills and resources to encourage small, 
specific behavior changes in four key areas in individuals and families. 
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PLANNING A SUCCESSFUL TRAINING 
EVENT

• The one-day workshop contains five sessions that build upon one another. If time 
is limited, the sessions can be offered individually as a series of workshops instead. 

• The training is designed for social mobilizers, civil society organizations, teachers 
and educator unions and associations, faith-based and community-based 
organizations, and government officials from ministries who interact with parents 
in schools, offices, and community settings. NOTE: It is recommended to train the 
same types of professionals together to keep the group dynamic balanced.

• The training should include two trainers or at a minimum one trainer and one 
assistant. Two trainers allow the participants some variety, and, also share the 
workload. Divide the workshop tasks (managing the laptop, organizing participants 
into groups, gathering feedback from the groups, distributing, and collecting the 
pre- and post-test evaluations) prior to the workshop. 

• Inviting a district government official or education/early grade reading expert to 
introduce the workshop will capture the attention of participants and reinforce 
the importance of the training. 

• The workshop includes content for the trainer to deliver and time for participants 
to interact as a large group and in small groups to practice the various skills. While 
technical content is presented in each session, the trainer must ensure that each 
session stays on time to allow mobilizers to improve their interpersonal skills 
through the exercises and practice sessions.

• The sessions should be interactive and encourage questions and discussions.  
Allow participants to ask questions at the end of each presentation of content and 
exercise debriefing. 

• This guide is designed to be easy to use. Trainer script, tips and instructions, 
exercises, practice simulations, and summary points are provided for each session.  
A separate Participant Guide, to be distributed to each attendee, includes the 
forms and handouts that you will need for the sessions.
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GETTING STARTED

Use this Planning Checklist as the first step in your planning process.

LOGISTICS
 � Set the date(s) and confirm no conflict with other events or holidays. 
 � Confirm location. Choose a space that is private and quiet, free from outside 
distractions.
 � Invite educators and teachers.
 � Confirm trainers (two are best).
 � Invite guest speakers (County or District Education Officers, PTA).

TO DO LIST
 � Confirm number of participants.
 �Order flip charts and markers, 1 per small group + trainer.
 �Order refreshments for breaks and water on the tables.
 � Copy handouts, participant guides, evaluations, certificates needed.
 � Follow up with participants, guests, and others four-six weeks ahead of date. 

SET-UP
 � Arrange tables into a shape similar to a U with one side open so participants can 
see each other and the facilitator easily. 
 � Putting the chairs on the outside is recommended.
 � Prepare all flip charts with content points if PowerPoint slides will not be used
 � Schedule run through with trainers and guests, if possible.
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INTERPERSONAL COMMUNICATION 
SKILLS TRAINING PRE- ASSESSMENT 
FORM               

DATE_________________

1. Have you participated in an in-service session on interpersonal communication?

              _______YES   _____NO

            If YES, were you able to apply that training to your job?

              _______YES   _____NO

2. What are your expectations for this training?

            ______________________________________________________________        

3. Are there areas in IPC you’d like to learn more about or practice at this workshop? 
(Check ALL that apply)

              _____establishing a dialogue with my community

              _____listening                   

            _____using simple language 

              _____encouraging two-way communications

              _____using materials and resources

              _____other ___________________________________________________

4. Are there specific issues that you find more difficult to discuss with parents and 
stakeholders than   other topics?

              _______YES   _____NO

5. Do you currently in your mobilization activities recommend that stakeholders or 
households    change their behaviors?

            _______YES   _____NO

Thank you 
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INTERPERSONAL COMMUNICATION 
SKILLS TRAINING EVALUATION 

[distribute after the training]

Please check the appropriate response and explain your response

1. Did you find the workshop sessions helpful?
 �Not helpful
 � Somewhat
 � Very helpful

            Please explain ___________________________________________________

2. Do you think the workshop sessions’ content was clear and 

           understandable?

 �Not at all
 � Somewhat
 �  Very

            Please explain__________________________________________________

3. How effective did you think the trainer was?
 �Not effective
 � Average
 � Very effective

  Please explain ____________________________________________________

4. One thing I learned today was….

 __________________________________________________________________

5. One thing I am still unsure of is….

 __________________________________________________________________

6. What suggestions would you make to improve the workshop?

 __________________________________________________________________

7. What sessions were new to you?

 __________________________________________________________________

Thank you  
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USING INTERPERSONAL 
COMMUNICATION TO CHANGE 
BEHAVIOR 

AGENDA

9:00-9:30 Welcome and Introductions

9:30-10:30 Session 1: Overview of early Grade Reading in Liberia

10:30-10:45 Break

10:45-12:30 Session 2: Social Mobilizer Outreach to Change Behavior

12:30-13:30 Lunch

13:30-15:00 Session 3: Interpersonal Communication Skills Step-by-Step

15:00-15:15 Break

15:15-17:00 Session 4: Reinforcing Behavior Change: Parents, Caregivers, and 
Community Leaders

17:00-17:30 Session 5: Review and Discussion
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SESSION 1 WELCOME AND 
INTRODUCTION 

TIME REQUIRED: 90 minutes

NOTE TO TRAINER (WHAT WILL BE COVERED IN THIS SESSION)

1. Introduce participants, training staff, and special guests to each other.

2. Present the workshop objectives and schedule.

3. Discuss background on early grade reading in Liberia and the role that household and 
community behaviors play in children’s growth and advancement.

4. Present the steps mobilizer can take to engage parents and communities in their 
children’s learning to read.

TRAINER TIPS
• The trainer script appears in italics throughout this guide. Instructions appear in 

bold type. 
• Check in with participants throughout every session. Ask for ideas,  experiences, 

and real-life examples of what they think, know, and do. Use these examples in 
later sessions. 

• Before the session, clearly write the training objectives for the day on flip chart 
paper. If possible, leave the objectives posted for the entire training.

• Remember to give time checks throughout each exercise or activity to keep on 
schedule. Even for short exercises, announce when you are halfway through the 
set time period. Give a five-minute warning so participants can finish on time.

• Capture any additional relevant goals on a flip chart in the front of the room. 
Check the list at the end of the day and see if these expectations were met

WELCOME AND INTRODUCTION 
TIME REQUIRED: 30 minutes

TRAINER SAYS

Welcome to our mobilization workshop on early grade reading. Good morning, everyone. I’d like 
to ask you to take your seat so we can get started. Thank you. 

My name is _____________ and I’ll be conducting this workshop today. Thank you all for 
joining us for this important topic. 

I would like to welcome [guest speaker/resource expert] and let him/her say a few words to 
open our workshop.

GUEST SPEAKER FOR 5 MINUTES
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TRAINER SAYS

Before we do more introductions, let me explain the schedule for today. Breaks and meals 
will be served [give specific times and place]. Bathroom facilities are located [give directions]. 
Please turn off mobile phones and shut down your laptops during the workshop’s session. 
During breaks and meals, you can check messages and make necessary calls. 

Are there any other questions about the day so far? If not, then let’s begin.

GROUP EXERCISE
We are going to start off the day with an introductory exercise so you can get to know each 
other. This activity will also give you a chance to practice some communication skills, such as 
listening attentively and asking open-ended questions.

Divide into pairs. It is best to team up with someone you do not know. Each pair needs to listen 
carefully to each other because they will introduce each other when the group reconvenes.

Exchange the following information: 

• Name 
• Place where you live
• Describe one thing you like about your role in your community. 
• Tell us what you hope to learn from this training.

You have four minutes to talk and exchange information.

[After the four minutes, the trainer will have each member introduce their 
partner to the other participants.]

Thanks for sharing a bit about yourselves and your expectations for the workshop with us all.  
I’ll check back over the course of the day but expect that we will meet the goals you have set 
for us to accomplish today.

REVIEW OF WORKSHOP OBJECTIVES, 
EXPECTATIONS, AND AGENDA
TRAINER SAYS 

We have three workshop objectives for today’s workshop posted on the flip chart here. They 
are to: 

1. Prepare mobilizer on techniques to actively engage with parents and community 
leaders to be involved in their children’s and students’ early grade reading.

2. Identify simple behaviors that parents and communities can adopt to increase early 
grade reading outside of schools and classrooms.

3. Improve interpersonal communication skills of mobilizers.



9

STOP!

Are there any other objectives or specific information that didn’t come up during this exercise 
that you hoped we would cover during today’s training? Before we discuss our first topic, please 
take a few minutes to fill out a brief questionnaire for us.  Please turn to page ___ in your 
Participants Handbook and complete the form entitled “Interpersonal Communication Skill 
Training Pre- Assessment Form.”  This should only take you a few minutes. Please look up when 
you are done, I’ll collect your form.”  

[Collect the Pre- Assessment Forms before starting the session on early grade 
reading]

THE FOUR KEY EARLY GRADE READING 
BEHAVIORS FOR PARENTS

TRAINER SAYS

How many of you are parents? How often do other parents ask you about what you and your 
children experience in school? What do you and other parents talk about?

[Select one or two volunteers for each issue from the group.  Probe for 
specific suggestions. Probe: Homework? ]

What would be some specific suggestions/advice you would give your parents to answer these 
questions?

1. Send your children to school to learn to read.

2. Create a place at home for your children to read.

3. Make sure your child reads out loud at least 10 minutes each day.

4. Talk to your child’s teacher about ways to help your child read.

[Show the illustrations of the four behaviors parents can adopt to increase 
their children’s early grade reading.]
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WHAT PARENTS CAN DO
SEND YOUR CHILD TO SCHOOL TO LEARN TO READ

CREATE A PLACE AT HOME FOR YOUR CHILD TO READ
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MAKE SURE YOUR CHILD READS OUT LOUD AT LEAST 10 
MINUTES EACH DAY

TALK TO YOUR CHILD’S TEACHER ABOUT WAYS TO HELP YOUR 
CHILD READ
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[Ask for specific advice for each of these behaviors. After you have heard 
at least two recommendations for each behavior, review the list on the 
PowerPoint slides.]

These behaviors or practices are appropriate and can be done in all households.

[Ask the group]

Any questions about these recommendations? Thoughts?

THE FIVE KEY EARLY GRADE READING 
BEHAVIORS FOR TEACHERS

TRAINER SAYS

How many of you are teachers? How often do parents ask you about their children’s school 
work? Do you feel parents need to be more involved in their children’s education?

[Select one or two volunteers for each issue from the group.  Probe for 
specific suggestions.]

What would be some specific suggestions/advice you would give teachers to answer these 
questions?

1. Reach out to parents in a friendly, positive way before any reading or specific student 
concerns arise.

2. Set goals with parents and convey positive school messages.

3. Share instruction on how children learn to read.

4. Give parents specific actions they can do at home to help their children learn to read.

5. Maintain relationships with parents through a two-way conversation.

[Show the illustrations of the behaviors teachers can adopt to increase their 
student’s parent involvement in early grade reading.]



13

TALK TO YOUR CHILD’S TEACHER ABOUT WAYS TO HELP YOUR 
CHILD READ

REACH OUT TO PARENTS IN A FRIENDLY, POSITIVE WAY BEFORE 
ANY READING OR SPECIFIC STUDENT CONCERNS ARISE

WHAT TEACHERS CAN DO
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SHARE INSTRUCTIONS ON HOW CHILDREN LEARN TO READ

GIVE PARENTS SPECIFIC ACTIONS THEY CAN DO AT HOME TO 
HELP THEIR CHILDREN LEARN TO READ
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MAINTAIN RELATIONSHIPS WITH PARENTS THROUGH A TWO-
WAY CONVERSATION

[Ask for specific advice for each of these behaviors. After you have heard 
at least two recommendations for each behavior, review the list on the 
PowerPoint slides.]

These behaviors or practices are appropriate and can be done in all schools.

[Ask the group]

Any questions about these recommendations? Thoughts?
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THE KEY EARLY GRADE READING 
BEHAVIORS FOR COMMUNITY 
STAKEHOLDERS
TRAINER SAYS

How many of you are a member of the community government or leadership? How often do 
parents or teachers or educators ask you about education? What do you and other community 
leaders discuss regarding education?

[Select one or two volunteers for each issue from the group.  Probe for 
specific suggestions.]

What would be some specific suggestions/advice you would give community leaders to answer 
these questions?

1. An investment in a community’s children is an investment in the future.

2. Ability to read is a first step to a community’s growth and progress.

3. Early grade reading education contributes to a stronger work force, increased 
economic growth, and a secure community.

WHAT COMMUNITY LEADERS CAN DO
AN INVESTMENT IN A COMMUNITY’S CHILDREN IS AN 
INVESTMENT IN THE FUTURE
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ABILITY TO READ IS A FIRST STEP TO A COMMUNITY’S 
GROWTH AND PROGRESS

EARLY GRADE READING EDUCATION CONTRIBUTES TO A 
STRONGER WORK FORCE, INCREASED ECONOMIC GROWTH, 
AND MAKES A SECURE COMMUNITY
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[Ask for specific advice for each of these behaviors. After you have heard 
at least two recommendations for each behavior, review the list on the 
PowerPoint slides.]

These behaviors or practices are appropriate and can be done in all communities. 

[Ask the group]

Any questions about these recommendations? Thoughts?

IDENTIFYING BARRIERS  TO BEHAVIOR 
CHANGE

TRAINER SAYS

There are many obstacles or barriers that mobilizers have to overcome when talking to parents 
or community leaders about their children’s education and their/parents’ involvement in it. Some 
may be based on your own personal beliefs or experiences, others are related to the education 
system where you live, and others can be cultural or personal.

[Ask for two or three volunteers to respond to each question.]

As parents, what are examples you have seen as barriers to engaging in your child’s education?

[Participants respond with examples.]

Thanks for sharing those examples.
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OVERCOMING BARRIERS  TO MAKING 
BEHAVIOR CHANGES

[Keep participants in place for this exercise. Ask for two or three volunteers to 
respond to each question. Write summary of comments on flip chart.]

Barriers to changing or adopting behaviors can be real or perceived.  What excuses do you 
expect to hear from parents when you try to suggest they change their household to support 
early grade reading?  What do you say to those excuses?

[Participants respond.]

Asking parents basic questions about their engagement with their children and teachers 
recommending practices they can accept in their home and community raises awareness about 
the importance of these behaviors and their involvement.

Asking and discussing with parents about these barriers can provide useful insights to 
developing solutions that can help encourage them to make the changes they need to make to 
be engaged.

SESSION 1 WRAP UP

To recap, what are the two things you can do to engage your parents more effectively?

[Listen for: Encourage parents/teachers/community leaders to actively engage 
in their children’s education by adopting four simple practices: prepare a quiet 
place for your son and daughter to read; have your son and daughter read out 
loud at least 10 minutes a day; participate in parent-teacher meetings; and be 
a partner with your teacher.]

Any questions or comments?

Let’s take a 15-minute break.  Refreshments are available………  Please be back here in 15 
minutes so we can start at 10:45 am.
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SESSION 2 THE INTERPERSONAL 
COMMUNICATION TO CHANGE 
BEHAVIOR
TIME REQUIRED: 90 minutes

NOTE TO TRAINER (WHAT WILL BE COVERED IN THIS SESSION)

1. Define behavior. 

2. Identify elements of effective dialogue: one-way vs two-way communication.

3. Identify and practice actively listening and two-way communication, skills needed to 
activate and engage parents and community leaders in early grade reading.

TRAINER TIP
• Be respectful of participant’s time by starting and ending each session on time. Or 

check with participants if discussion is active to ask if  they want to continue and 
take time off the next topic or shorten a  break or lunch to make up needed time.

TRAINER SAYS

Next we’re going to talk about interpersonal communication. First we need to define behavior. 
Can anyone in the group give me a definition of behavior?

[Select three or four participants and record their responses on flip chart.]

Let’s compare these to a more formal definition.

Behavior is the way we act, react, and perform, in response to different stimuli under different 
situations and conditions. 

Different people act differently under the same conditions. Our behaviors are complicated and 
are determined by many factors. Some are individual factors (knowledge, beliefs, attitudes, 
values). Others are external factors (families, peer groups, social norms, laws and policies).  For 
example, the behaviors of teenage boys are often influenced by their peers (friends).

In your work, can you share any prominent influences, either internal or external that influence 
a person’s behaviors?  For example: a husband, mother-in-law, or boss at work? Is this influence 
positive or negative?  What advice do you offer on how to address that influence?

[Ask for two or three participants to share specific examples. Ask other 
participants to ask questions about the examples.]

Understanding the factors that influence behaviors is essential to unlocking ways to motivate 
behavior change. For example, some people are more concerned about their children having a 
good future and may be motivated to change if it would help them achieve this goal.
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Behavior change can be achieved in a variety of ways, but research on IPC that is done through 
social mobilization and community engagement shows these are the most effective.

[Ask for two or three volunteers to respond to each question.]

Can anyone give me an example of a behavior YOU have started, stopped, or modified lately?  
Tell us what factors influenced your decision to change your behavior.

What motivated you? 

Thanks for sharing those examples with us. 

Improving communication skills can help you create a collaborative relationship with parents 
and community leaders. Identifying what factors influence parents’ behaviors can help you 
deliver more effective messages during face-to-face encounters.

ELEMENTS OF AN EFFECTIVE DIALOGUE: 
ONE-WAY VS TWO-WAY COMMUNICATION
Let’s look at the different ways talking and communicating, both verbally and non-verbally, can 
impact the trust and tone of a face-to-face interaction.  

Let’s do an exercise to get started. Choose a partner next to you for a role play exercise. 
One of you is a parent visiting your child’s teacher in school. The teacher is telling you about 
your child’s performance. S/he may discuss your child not coming to class, not doing his/her 
homework, not eating breakfast, falling asleep in class. One of you is the teacher and the other 
the parent. Try to determine why these problems are happening and how to fix them. Take five-
six minutes to interact. 

In communication we talk about one-way and two-way communication. Before we go into detail 
about the differences, let’s hear from you. Can anyone volunteer to describe one-way and two-
way communication?

[Select a few participants to share their answers.]

One-way communication is the way most people in authority talk to those they interact with, 
educators, healthcare providers, business owners, government officials. They have been trained 
to talk this way. This approach often leads to the recipient feeling:

• Talked down to
• Interrupted when trying to speak or to ask questions
• Not listened to/Ignored
• Uncomfortable – demeaned, unwelcomed, outcast
• Rushed 

In the role play, did any of the “parents” or “teachers” feel they were engaged in one-way 
communication?

[Ask for a show of hands. Probe one or two participants for more detail about 
their response.]
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Another way is two-way communication, where the teacher or educator puts the parent first 
and at the center of the interaction. The intention is to gather accurate information but also to 
engage the parent in dialogue that leads to agreement on an action plan. 

The teacher:

• Establishes a dialogue
• Listens attentively
• Exchanges information
• Speaks simply
• Shows respect 
• Ask questions

In the role play, did any of the “parents” or “teachers” feel they were engaged in two-way 
communication?

[Ask for a show of hands. Probe one or two participants for more detail about 
their response.]

Do you see the difference? 

There are longer term benefits for the teacher or mobilizer in using this two-way approach that 
go beyond the specific interaction. Can anyone suggest these benefits?

[Listen for participants’ response. It should include: The parent feels 
comfortable and understood. Mutual respect and trust established between 
you and parents. Forms the basis of a true partnership. If these three points 
are not covered, make sure to cover them as part of the final comments.]

ACTIVATING AND ENGAGING PARENTS 
AND COMMUNITY LEADERS

[Ask for a few volunteers: write summary of points on the flip chart.]

Before we go on to the next session, can anyone share the two-way techniques they used? 

Have you used these before?

Did they feel familiar? comfortable?

Now that we have had one practice session, let’s look at some additional ways you can use two-
way communication skills in a discussion with parents.

There are many communication techniques that encourage open dialogue or two-way 
communication with parents.  

• Give a warm welcome. 
• Use [culturally] appropriate body language and verbal communication to show 

respect and caring.
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• Show respect. Nod your head, listen to the tone of the voice.
• Listen attentively. Make it clear that you are not in a hurry, that you have their best 

interest in mind, and want to hear what they have to say.
• Do not interrupt. Allow the parents or officials to finish what they have to say.
• Pay attention to verbal and non-verbal messages. Observe body language, words, 

and things that might go “unsaid,” such as feelings or worries.
• Ask open-ended questions. Listen carefully to answers and probe for honest 

answers.
• Use simple language. Repeat the same words to aid understanding.
• Use support materials. Provide additional information and encourage seeking 

additional information from other sources like PTA meetings or educators. 

We’re going to break into small groups now and practice one of the key IPC skills: active 
listening. We’ll get to some of the others this afternoon and you’ll have a chance to practice all 
of the techniques that engage and activate parents too.

GROUP ACTIVITY:  ACTIVE LISTENING
TIME REQUIRED: 30 minutes

 � Pick a partner for this next exercise.  One will be the narrator; the other will be 
the listener.
 � The narrator will have five minutes to relay a personal experience trying to start 
or stop a habit of  his/her own. For example, trying to stop smoking, increasing 
activity by walking two times a day for 15 minutes. The listener will NOT TALK 
during the two minutes.
 � At the end of five minutes, switch roles and take five minutes to do the same 
exercise again. 
 � You will have five minutes to discuss the experience together and describe what 
the listener did to show the narrator that he/she was listening or not listening 
during the exercise. Each group should capture the key points of the discussion.
 � Decide which partner will report your results back to the larger group.

[After 10 minutes reconvene the group. Ask each group to take two minutes 
to report the results of their discussions.]

[After the group reports are completed, ask all the participants the questions 
below. Select two respondents for each question.]

Was this harder than you expected? 

Since the listener could not talk, how did he/she:

• Indicate he/she understood (Made sounds, nodded)
• Show interest and respect (Used appropriate body language [looked at my eyes, 

nodded, smiled]; did not interrupt; seemed friendly and respectful)

This exercise shows that non-verbal communication can be as powerful as words.
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SESSION 2 WRAP UP

TRAINER SAYS

To recap, you are respected authority figures. By using effective two-way communication in 
interactions with your community leaders and parents, you can be a powerful motivator of 
behavior change.

To improve communication with your community, what do you do?

[Listen for]

1. Use two-way communication, both verbal and non-verbal, to improve  dialogue and 
engage parents in caring for their children.

• Give a warm welcome. Ask: “What brings you here today?” 
• Show respect. Nod your head, listen to the tone of the voice.
• Observe body language, words, and things that might go “unsaid,” such as feelings 

or worries.
• Ask open-ended questions and listen carefully to answers.
• Use simple language and repeat the same words to confirm understanding.
• Use support materials to reinforce recommendations.

2. Actively listen to parents during face-to-face interactions.

• Listen attentively. Do not rush.
• Do not interrupt.

Any questions or comments?

We are going to break for lunch now.

Please join us/pick up boxed lunch/etc. 

We will start promptly at 13:30 so please be back by then.
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SESSION 3 INTERPERSONAL 
COMMUNICATION SKILLS STEP-BY-STEP

NOTE TO TRAINER (WHAT WILL BE COVERED IN THIS SESSION)

1. Describe and practice asking open-ended questions, a skill needed for effective 
dialogue.

2. Describe and practice speaking simply, a skill needed to ensure understanding and 
agreement on good behaviors.

3. Discuss using support materials during interactions to prescribe and reinforce 
recommended practices.

TRAINER TIP
• Have copies of the Participant Guide for this session including graphics of 

behaviors and talking points. 

TRAINER SAYS

Hope you enjoyed your lunch and thanks for getting back on time. We have more skills for you 
to practice this afternoon so let’s get started.

Does anyone have any questions or comments from this morning’s session? Any clarifications? 
Disagreements?

[Pause for discussion – keep to 10 minutes]

We’ve reviewed the importance of active listening and using two-way communication as being 
necessary to gain trust, build confidence, and establish a dialogue with parents. The next 
elements of successful interpersonal communication we will explore are:

• Asking open-ended questions and probing
• Speaking simply 
• Using support materials to reinforce recommended lifestyle changes 

OPEN-ENDED QUESTIONS

Can anyone give me an example of an open-ended question?

[Participants respond.]

Do you usually use these when you are gathering information from parents or community 
members? Show by raised hands.

Open-ended questions encourage dialogue and information exchange.
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Use open-ended questions and probing for more information when a superficial answer is not 
enough, or when a Yes/No answer is most likely to be incomplete or false. 

 Why do you think parents do not offer information to their children’s teachers or officials? 
What could be holding them back from expressing their concerns?

[Get suggestions from two or three participants. Listen for: Parents are 
intimidated by schools and teachers. Every time they do go to school for a 
parent teacher meeting, they are criticized about their child’s performance or 
what they are not doing well as a parent.]

1. Open-ended questions elicit a greater response and allow for probing and follow-up 
questions. They usually begin with words such as “How?”, “What?” or “Can you tell 
me…?” 

• Probing, or asking a follow up question is necessary when more information is 
needed.

• Can you give me some examples of good questions to ask?
• Here are some others you might find useful:

• What is keeping your daughter and son from reading for at least 10 minutes 
each day? 

•  How can we help?
•  Why weren’t you able to join the PTA meeting last week? We missed you!
•  Is it difficult for your son/daughter to come to school while they are on 

crutches? 

2. Yes/No or close-ended questions require one-or two-word answers. These are useful 
to clarify or confirm issues or statements or specific information.

3. Use a combination of open-ended questions and some close-ended questions to 
probe about related topics. 

[Examples: Are your daughter and son reading for at least 10 minutes each 
day? NO.  How can we help? 

Did you know about the PTA meeting last week?  YES.  Why weren’t you able 
to join…We missed you!

Is it difficult for your son/daughter to come to school while they are on 
crutches? YES. Have you talked to the school about better access for him/her?]

People do not set out to mislead you.  But by asking Yes/No questions, they may end up 
telling you a simplified answer. Asking a combination of questions allows your parents to give 
you details that come closer to the whole story. I need two people to volunteer for a mock 
questioning session for the group. One of you is the mobilizer and the other is a parent. Please 
use both Yes/No and open-ended questions to find out the parent is attending PTA meetings 
and if not, why and how that can be addressed.

[When the pair are finished, ask the larger group about the questions used by 
the mobilizer and parent and other questions could he/she have used.]

Now we’re going to give all of you a chance to practice asking open-ended and probing questions.
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GROUP ACTIVITY:  ASKING OPEN-ENDED 
AND PROBING QUESTIONS

TIME REQUIRED: 15 minutes

 � Pick a partner for these next exercises. 
 � You will take turns being the mobilizer and the parent and then switch roles after 
five minutes.
 � The “mobilizer” can pick a behavior from one of our five behaviors in the 
Participant Guide. The “parent” in this exercise needs to ask questions to get 
information and set small goals to engage in their children’s education.
 � Use a combination of open-ended, probing, and Yes/No questions. Then each pair 
will discuss whether the exchange of information: 

 � Gave the parent correct information to adopt good practices in the home
 � Engaged the parent, discussed doable behaviors, and set a plan for specific 
changes to try 

 � Take 15 minutes to take turns and complete this role play and to discuss the 
exercise. 
 �We’ll then ask select pairs to share their experience with the whole group.

[After 10 minutes say]

Here’s your five-minute warning. Finish up and be ready to present what worked and what 
didn’t to the group please.

GROUP ACTIVITY: Volunteers?

[Select a pair to discuss their behavior and what they learned.]

Please tell us what kind of questions you used and whether the exchange of information 
engaged the parent and gathered more details.

[Pause for discussion.]

How did it feel to be the parent? Did you feel listened to? Respected? 

Engaged as a partner in your own life and decision-making?

Now it’s time to move on to sharing information with your community in a way that educates 
and motivates understanding and action.
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SPEAKING SIMPLY
Speaking simply, in language that is easy for any person to understand should be your goal. 
This prevents confusion and helps parents who are anxious or nervous about being in a foreign 
environment.  

Can you give me some examples of words that you know are difficult for parents and low-
literacy individuals to understand?  (For example, comprehension, mother tongue) 

• It is always better to use simple words to make sure that the information and 
details are understood. 

• Repeat the same words to make it easier for the parent to fully understand.
• Sometimes it is necessary to adjust the language even further to accommodate 

the literacy level of the parent.

Another way you can make complicated information or recommendations easy to understand is 
by using support materials, and that’s our next skill to discuss.

USING SUPPORT MATERIALS

TRAINER SAYS

Once you have raised a parent’s awareness of what they can do to help their children 
succeed in early grade reading, it’s time to talk about small, doable steps that parents and the 
community can take to improve their children’s reading.

Given the discussion we have been talking about and the four parent messages, and five 
teacher messages, what steps would you suggest a parent/teacher/official take to make these 
changes in their homes and schools and communities? 

I’ll write all your ideas on the flip chart and then we’ll talk about them all.  You have in your 
participant’s guide illustrations on the front and actions on the back that parents, teachers, and 
officials can do to support early grade reading.

[Ask participants to locate the Participant Guide and the illustrations.]

Take a few minutes to read through the document and ask any questions.

In the next session, we will use the tool in an interactive session, but before we do that, can I 
ask your reactions to the tool?

Do you find this useful?

Do you see any problems with using it in your community setting?

Will your parents be accepting of the tool and commitment to the behavior?

[Record comments on flip chart.]



29

SESSION 3 WRAP UP

To recap, by asking open-ended questions, speaking simply, and using support materials you 
can: 

1. Gather accurate information from your parents to counsel them on doable actions. 

2. Provide actionable, simple, practical, understandable information to parents and 
teachers and officials to enable behavior change.

3. Follow up and reinforce taking small steps to change behavior.

4. Use open-ended questions and speak simply to gather needed information and ensure 
your audiences understand what you are recommending and how they can make a 
change.

5. Use the pictures to reinforce recommended household changes and engagement. 

• Check, circle, or write in the small steps you and the audiences agreed to try.
• Follow up with them on an agreed-upon regular schedule.
• Remind parents that making practical, doable changes in their household and 

reading practices can increase their children’s successful early grade reading skills.

Any questions or comments?

Let’s take a 15-minute break.  Refreshments are available……… 

Please be back here in 15 minutes so we can start our last session at 15:15 PM.
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SESSION FOUR REINFORCING CORRECT 
BEHAVIORS IN YOUR COMMUNITY

TIME REQUIRED: 90 minutes

NOTE TO TRAINER (WHAT WILL BE COVERED IN THIS SESSION)

1. Identify ways to monitor progress or reinforce making additional attempts or trying 
another behavioral option.

2. Practice agreeing upon and recording next steps for behavior change.

3. Review and practice using the Early Grade Reading Checklist.

TRAINER TIP
• Keep the day on track by serving as time keeper for exercises. Remind participants 

at the halfway point of an exercise, and again five-to-ten minutes before the end 
point to keep groups on schedule.

TRAINER SAYS

When you’ve completed a mobilization or household activity and parents and officials are back 
in their home and work environment, the demands of life and work make the best intentions 
difficult at times. Keeping their commitment to their small, doable step is not always easy. 

How can you motivate and reinforce your parents’ attempts, successes, and failures at 
supporting early grade reading in their community and household?

[Get suggestions from two or three volunteers. Ask other participants if 
they’ve tried these suggestions and how parents responded.]

You can help by motivating and reinforcing the positive behaviors the parent and community 
has agreed to try when you see them in the community and home visits. When talking to them, 
use open-ended questions and gentle probing to help you learn about their successful of failed 
behavior changes while strengthening the partnership you are forming.

When discussing the behaviors, it is important to inquire in a way that is not judgmental and 
allows the parent to talk comfortably about what has worked and what has not...and why. Then 
respond to their experiences in different ways:

• Offer support for success and encourage continuation of the behavior. 
• Address failed attempts with reassurance and support to try again or seek support 

for making the change. 
• Encourage those who did not try as promised. Identify barriers that the parents 

encountered and offer suggestions on how he/she can overcome them.
• If the behavior is not possible or practical for a parent to achieve, help them 

identify a different step to try and have him or her recommit to the new behavior.
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[Ask the group]

Can anyone give us an example of coaching members of your community to try again? What 
were some of the reasons or barriers they were not successful? How can you help them enlist 
family or friends to support them?

Another way to help parents make progress with a behavior they are trying to change is 
to make them conscious of the habit they are trying to modify.  The first step in making a 
successful behavior change is to be aware of the habit itself.  

For example, ask parents to listen to their child read out loud every day for a week. Mark the 
calendar every time they read aloud.

SESSION 4 WRAP UP

TRAINER SAYS

To recap this session, to reinforce behavior change in parents:

1. Ask about lifestyle behaviors/practices and record a parent’s  answers to raise 
awareness.

2. Discuss specific doable actions to encourage early grade reading. Problem solving on 
reasons the parent and community feel could prevent them from trying to make some 
small changes helps break down barriers to change.

3. Agree on and record an action plan including gradual, practical steps to try before 
the next mobilization. Use the Early Grade Reading Checklist to obtain the parent’s 
commitment to change.

4. Reinforce behavior change in follow-up meetings or household visits.

Does anyone have any additional questions or comments?
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SESSION FIVE REVIEW AND DISCUSSION

TIME REQUIRED: 30 minutes

NOTE TO TRAINER (WHAT WILL BE COVERED IN THIS SESSION)

1. Indicate if workshop and personal participant objectives were accomplished.

2. Evaluate the workshop.

3. Distribute Certificates of Completion.

TRAINER TIP
• Remind participants that this is their last opportunity to ask final questions about 

interpersonal communication skills used to increase parents’ engagement.

TRAINER SAYS

Today we’ve covered the basic interpersonal communication skills needed to activate and 
engage parents to take an active role in their children’s education.

Let’s take another look at our objectives for the training on the flip chart:

1. Prepare mobilizers to engage parents to actively engage in early grade reading 
practices to help their children learn to read and comprehend what they are reading. 

2. Identify personal and cultural barriers, and ways to overcome them, to help parents 
adopt actionable changes.

3. Improve interpersonal communication skills of mobilizers to help motivate parents.

How did we do?

[Trainer listens for participants to answer the training’s objectives. See if they 
can recall the following points listed below. Review them on PowerPoint if 
they are not covered.]

• We learned the doable actions that parents, teachers, and community leaders can 
do to support and increase early grade reading skills. 

• We discussed and practiced several of the key interpersonal communication 
skills mobilizers need to increase engagement based on open dialogue with key 
audiences.

• We reviewed actions we, as mobilizers, can take that pull together skills and 
recommendations from all the sessions today:

• Gather accurate information.
• Prescribe actionable steps to enable behavior change.
• Follow up and reinforce at each visit.
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Do you feel our objectives were met?

Let’s take a look at some of the individual participant goals brought up this morning.  Have we 
covered those as well?

Does anyone have any additional suggestions that you feel would make this program more 
useful to mobilizers like yourselves?

Thank you so much for your participation and feedback.

PROGRAM EVALUATION ACTIVITY

TIME REQUIRED: 5 minutes

SESSION 5 WRAP UP

On behalf of the Ministry of Education and USAID, thank you all for attending this workshop 
and sharing your ideas with us.  

We greatly appreciate your feedback on this training.  Please complete the evaluation form I 
am distributing.  Please take a few minutes to fill this out now and leave your completed form 
on the table on your way out.  

I will give you your completion certificates as soon as you have completed your evaluation form. 
Thank you again for coming today.
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